Extroversion

	General Characteristics
	· Where do you prefer to focus your attention?  The E-I Scale.

· Comprises 75% of the Western culture population.

· People who prefer extraversion tend to focus on the outer world of people and things.  When you an extrovert, you are energized by what goes on in the outer world, and this is where you tend to direct your own energy.  Extraverts usually prefer to communicate more by talking than by writing.  They need to experience the world in order to understand it and thus tend to like action and variety.

· Extroverts like variety and action, are often impatient with long, slow jobs, are interested in the activities of their work and in how other people do it, often act quickly, sometimes without thinking, develop ideas by discussion, like having people around, and learn new tasks by talking and doing.

· Preferred vocabulary: sociability, breadth, external, extensive, interaction, expenditure of energy, interest in external events, multiplicity of relationships

	Language Learning Influence
	· Willing to take conversational risks but depend on outside stimulation and interaction.  (Learning, 2002)

· Extroverts cope with stress by dealing with the environment more than with themselves.  Their cooperative behavior sometimes became domineering under stress (Ehrman & Oxford, 1990)

· Extroversion appeared to have almost no relationship to learning, at least in Foreign Service Institute’s (FSI) small-group, intensive setting. (Ehrman & Oxford, 1995) 

· In immersion settings, extroverts will explore their surroundings seeking communication opportunities.  (Hokanson, 2000b)

· Both Introvert and Extrovert types generally perceive the use of LAN as a beneficial experience.  CALL generally appeals to all types of personalities and facilitates more distributive participation in the learning activity. (Beauvois, 1995)

	Correlation with Learning Styles
	· Extroverts have a tendency towards gestalt learning style (Hokanson, 2000b) 

· Prefer visual strategies compared to introverts (Ehrman & Oxford, 1988)

	Correlation with Learning Strategies
	· Extroverts have a greater use of affective strategies (Ehrman & Oxford, 1988)

· Extroverts use social strategies consistently and easily, occasionally apply cognitive strategies rather than metacognitive strategies, report using many more indirect strategies than direct strategies. (Ehrman & Oxford, 1990)

· Extroverts use social-affective strategies or functional strategies, which encourage the practice of English (from an ESL context) in real or quasi-real communication (Wakamoto, 2000)

	Sub-Categories and their Correlations
	EF: Having translations readily available in a Computer Assisted Language Learning (CALL) environment have a significant positive impact on short term and long term retention of vocabulary.  (2) Retain a significant amount of vocabulary compared to ET (Grace, 1998)
	ET: Having translations readily available in a CALL environment have a significant positive impact on short term and long term retention of vocabulary.  (Grace, 1998)
	EP: Significant short-term retention effects. (Grace, 1998)

	Implications
	· Extroverts need variety and social stimulation both in and out of class.  They need to be able to be active, at least verbally; it is even better if they can be active physically.

· Curriculum designers and lesson planners should provide variety and interactive participation to keep extroverted students engaged.

· Homework can be designated to permit chunking into roughly thirty-minute blocks, enabling those who find it difficult to study alone for longer periods to take social breaks in their study routine. (Ehrman & Oxford, 1990)


Introversion

	General Characteristics
	· Where do you prefer to focus your attention?  The E-I Scale.

· Comprises 25% of the Western culture population.

· People who prefer introversion focus more on their inner world.  When you are introverting, you are energized by what goes on in your inner world and this is where you tend to direct your own energy.  Introverts tend to be more interested and comfortable when they can work quietly without interruption.  They like to understand the world before experiencing it, and so need time to reflect before acting.

· Introverts like quiet for concentration, tend not to mind working on one project for a long time uninterruptedly, are interested in the facts/ideas behind their work, like to think a lot before they act, sometimes without acting, develop ideas by reflection, like working alone with no interruptions, learn new tasks by reading and reflecting.

· Preferred vocabulary: territoriality, depth, internal, intensive, concentration, conservation of energy, interest in internal reaction, and limited relationships.

	Language Learning Influence
	· Introverts bring the abilities of concentration and self-sufficiency as an asset to the language-learning task, however, they need to process ideas before speaking which may lead to avoidance of risks in conversation.  (Learning, 2002)

· Introversion is characteristic of language learning professionals, they tend to look for meaning and context before acting (Ehrman & Oxford, 1988)

· Introverts, Intuitives, Feelers, and Perceivers are suggested to have an advantage in language learning  (Ehrman & Oxford, 1990)

· Introversion appeared to have almost no relationship to learning, at least in FSI's small-group, intensive setting. (Ehrman & Oxford, 1995)

· Introverts are at their best when they can process material alone, usually at home (Ehrman & Oxford, 1990)

· Both Introverts and Extroverts types generally perceive the use of LAN as a beneficial experience.  CALL generally appeals to all types of personalities and facilitates more distributive participation in the learning activity. (Beauvois, 1995)

· In an immersion setting, they chose to study exclusively or almost exclusively in a classroom or at the school. (Hokason, 2000b)

	Correlation with Learning Styles
	· Introverts reject social strategies (or use them in rare instances with significant effort) (Ehrman & Oxford, 1995)

	Correlation with Learning Strategies
	· Introversion has a significant relationship to searching for and communicating meaning, affective strategies, authentic language use, and formal model building (Ehrman & Oxford, 1988)

· Introverts made extensive use of compensation strategies.  (Ehrman & Oxford, 1990)

· Introverts often report learning best alone and avoiding social contact.  Most preferred reading and writing - more easily done alone to compared to speaking and listening.  (Ehrman & Oxford, 1990)

· Introverts extensively use metacognitive strategies such as planning for an upcoming language task and carefully organizing their language, and the cognitive strategy of using formal, structured materials.  They have a low conversational risk-taking behavior, and they use the cognitive strategy of mentally processing before speaking.  (Ehrman & Oxford, 1990)

· In CALL, Introverts are more inclined to use the software's browsing possibilities with a purpose or a hypothesis in mind (Meunier, 1995 )

	Sub-Categories and their Correlations
	IF: Having translations readily available in a CALL environment have a significant positive impact on short term and long term retention of vocabulary. (Grace, 1998)
	IT: Having translations readily available in a CALL environment have a significant positive impact on short term and long term retention of vocabulary.  (2) Retain a significant amount of vocabulary compared to IF.  (Grace, 1998)
	IJ, IN: Significant short term retention effects in a CALL environment (Grace, 1998)
	Two of three INTP students rated the benefits of a LAN-based teaching program significantly lower than the other students. (Beauvois, 1995)

	Implications
	· Well-planned homework facilitates the learning process of introverts.  Because they like to have time to process material mentally before acting or speaking, classroom un-planned speaking activities can be risky for them.

· They will participate when the classroom is a relatively safe place to practice language, try out new behavior, and make mistakes.  This is especially important for Introverts.

· Small-group or individual activities (for later report report-back) also help students who prefer to process mentally before speaking.

· Introverts want to know what was coming next in language learning and disliked surprises (Ehrman & Oxford, 1990)


Sensing

	General Characteristics
	· How do you acquire information, or find out about things?  The S-N Scale.

· Comprises 75% of the Western culture population.

· Sensing focuses on the realities of a situation.  Sensing types tend to accept and work with what is “given” in the here-and-now, and thus become realistic and practical.  They are good at remembering and working with a great number of facts.  They prefer to use proven procedures and are careful with detail.

· Sensors like using experience and standard ways to solve problems, enjoy applying what they have already learned, and may distrust and ignore their inspirations.  They seldom make errors of fact, like to do things with a practical bent, like to present the details of their work first, prefer continuation of what is, and fine-tuning.  They usually proceed step-by-step.

· Preferred vocabulary: experience, past, realistic, perspiration, actual, down-to-earth, utility, fact, practicality, sensible.

	Language Learning Influence
	· Bring the assets of hard, systematic work, attention to detail and close observation but they are hindered by lack of clear sequence, goals, syllabus, and structure in a language or course.  (Learning, 2002)

· Almost all had a realistic, level-headed approach to the often anxiety-provoking process of language learning.  Most describe language learning as a gradual process, in which worrying about competence would slow the pace. (Ehrman & Oxford, 1990)

· Sensing learners prefer facts over abstractions; tended not to focus on underlying principles and prefer concrete, sequential learning.  (Ehrman & Oxford, 1995)

· Sensors prefer language acquisition through "book reading" as they like predetermined path in approaching and reaching a task (Meunier, 1995 )

· In writing, sensing was negatively correlated with both the number of different words (for non-native English speakers) and negatively correlated to the number of sentences with native English speakers and the number of words in the writing task for both native and non-native English speakers was also negatively correlated. (Carrel & Monroe, 1993)

	Correlation with Learning Styles
	· Sensing learners display more difficulties going beyond the word level, and they express frustrations or show long periods of silence when in front of unknown linguistic elements In appearance, (Meunier, 1995 )  

· Sensors consistently preferred carefully sequenced, small, digestible portions, and they rejected more global language training activities.  They liked practical and eschewed what one of the called "fanciful" subject matter.  (Ehrman & Oxford, 1990)

	Correlation with Learning Strategies
	· Sensing has no significant relationship with any of the SILL factors. (E1988)

· Sensing students reported strong liking for memory strategies and were the only type group to so indicate.  They also reported frequent use of cognitive and metacognitive strategies but (along with the Judgers) rejected compensation strategies. (Ehrman & Oxford, 1990)

· Only sensing students who said that they actually liked to memorize.  Their memory strategies were concrete and often multi-sensory, including imagery, physical response strategies, mechanical tricks, restructured reviewing, and rote memorization.  Metacognitive strategy use was high with Sensing individuals.  (Ehrman & Oxford, 1990)

· Three type groups (Sensors, Thinkers, and Judgers) were listed large numbers of specific strategies were associated with somewhat weaker performances at FSI (Ehrman & Oxford, 1990)

· In a CALL environment, they are more likely to browse through the software randomly for the sole purpose of manipulation (Meunier, 1995 )

	Sub-Categories and their Correlations
	ST:  Despite showing significant short-term retention effects in a call environment, (Grace, 1998) they had the lowest score in paired CALL activity.  (Meunier, 1995 )  ST students showed the lowest gain scored when paired with another ST partner and obtained higher gain scores when paired with a partner of another learning profile. (Meunier, 1995 )

They may need to learn less comfortable (for them) compensation strategies that will help them with activities like reading and listening for gist, making inferences, and structuring their own learning. (Ehrman & Oxford, 1990)
	SF: Earned good scores in a paired CALL activity (Meunier, 1995)

	Implications
	· Their liabilities appeared in rigidity of approach, related to their linear step-by-step processing, in the relatively low tolerance of ambiguity, in their dislike of guessing, and other compensation strategies, in their need for pre-structured materials, and in their self-described literalness or lack of imagination.

· Sensing students responded well to a no-nonsense course with unambiguous discrete goals addressed in sequential order.  They like a syllabus with curricular milestones provision of such materials permits devotion of energy to learning rather than resisting the program.  

· Realistic, kinesthetic input, and other multi-sensory experiential learning greatly help sensing students learn.  (Ehrman & Oxford, 1990)

· Sensing-Thinking are more likely to have difficulties in foreign language studies. The most detrimental factor in a computer based French activity was shown to be the inability for linear learners (ST) to adjust to the non-linear format of foreign language hypertexts.  

· ST participants have been facing three obstacles in this experiment (1) having to collaborate with a partner, (2) deciphering a foreign language text in a bottom-up way, thus losing track of gathered and relevant information for the purpose of solving the mystery case at stake; and (3) reading hypertext which lends itself to a non-linear approach, whereas STs prefer linearity.  (Meunier, 1995 )


Intuition

	General Characteristics
	· How do you acquire information, or find out about things?  The S-N Scale.

· Comprises 25% of the Western culture population.

· Intuition shows you the meanings, relationships, and possibilities that go beyond the information from your senses.  Intuitive types look at the big picture and try to grasp the overall patterns.  They grow expert at seeing new possibilities and they value imagination and inspiration.

· Intuitives like solving new complex problems, enjoy learning a new skill more than using it, will follow their inspirations, may ignore or overlook facts, like to do things with an innovative bent, like to present an overview of their work first, prefer change, sometimes radical, to continuation of what is, usually proceed in bursts of energy.

· Preferred vocabulary: hunches, future, speculative, inspiration, possible, head-in-clouds, fantasy, fiction, ingenuity, imaginative.

	Language Learning Influence
	· The most important scale on the MTBI-TDI with respect to proficiency ratings was sensing-intuition. (Ehrman & Oxford, 1995)

· Intuition (in general) and a sub-scale element, Intellectual S10 (Intuitive) had a significant correlation to end of training speaking proficiency.  Intellectual S10 (Intuition) also correlated to end of training reading proficiency and was also the best correlate with the MLAT of any of the personality variables. (Ehrman & Oxford, 1995)

· Intuitives, Intuitives, Feelers, and Perceivers are suggested to have a language learning advantage (Ehrman & Oxford, 1990)  

· Intuitives bring the strengths of inferencing and guessing from context, structuring own training, and conceptualizing and model building but are set back by inaccuracy and missing important details and seeking complexity of discourse.  (Learning, 2002)

· Intuitive learners think in abstract, large-scale, random, futuristic ways; seek to distinguish the principles of the language system; and may be bored by concrete, step-by-step learning. (Ehrman & Oxford, 1995)

· Participants in an immersion program with a preference towards Intuition learned more Spanish, but only marginally. (Hokason, 2000b)  

· ESL writers who were intuitives, feelers, and perceivers tended to use greater lexical diversity in their writing.  This may suggest the benefits of having less concrete, more flexible, creative, esthetic, insightful and imaginative styles, possibly a willingness on the part of learners with less concrete styles to take risks in trying new vocabulary in their second language. (Carrel & Monroe, 1993)

· There seems to be a positive correlation between intuition and the number of different words in writing for both native English speakers and non-native English speakers.  Additionally, for native English speakers, the number of sentences and the number of words positively correlated to intuition. (Carrel & Monroe, 1993) Intuitiveness is characteristic of language learning professionals (Ehrman & Oxford, 1988)

	Correlation with Learning Styles
	· Intuitives typically used global processing and imposed their own structure and learning design.  (Ehrman & Oxford, 1990)

	Correlation with Learning Strategies
	· Intuitives relied heavily on guessing from context, did not need complete comprehension, and were comfortable with linguistic risks and experimentation.  (Ehrman & Oxford, 1990)

· In contrast to the Sensing types, intuitives were able to learn independently of specific instructional methodology.  The lively imagination characterized in many intuitives was both an asset and a liability.  While they could see possibilities and make choices among them, e.g., in coping with a deluge of vocabulary or expressing themselves innovatively, their imagination sometimes resulted in performance anxiety, over complexity, or a tendency to overgeneralize. (Ehrman & Oxford, 1990) 

· CALL's hypertextual reading seems better for Intuititive students who tend to accommodate themselves more easily to flexible reading strategies.  (Meunier, 1995 )

	Sub-Categories and their Correlations
	EN: Intuition relates positively to visualization and memory strategies. (Ehrman, 1988)
	NT: when working in pairs in a CALL environment, perform best.  They seem to identify with skimming and scanning strategies--a rather quick extraction of keywords and relevant information for solving each problem in the software. (Meunier, 1995 )

Most NTs cite anxiety problems in classroom performance tests (Ehrman & Oxford, 1990)

	NJ: Intuition relates positively to the use of general strategies. (Ehrman, 1988)
	IN, NP: Significant short-term retention effects in a CALL environment (Grace, 1998)
	INTP: Two of three students rated the benefits of LAN course work significantly lower than the other students. (Beauvois, 1995)
	NF:  When working in pairs in a CALL environment, they performed best.   Significant short term retention effects when given translations in a CALL environment (Meunier, 1995 ) 

	Implications
	· Many cite anxiety problems in classroom performance tests, need for complete control, or overly high self-expectations.   (Ehrman & Oxford, 1990)

· They will participate when the classroom is a relatively safe place to practice language, try out new behavior, and make mistakes.


Feelers

	General Characteristics
	· How do you make decisions?  The T-F Scale.

· Comprises 50% of the Western culture population.

· Feeling types make decisions based on person-centered values.  When deciding, they consider how important the choices are to themselves and others.  They like dealing with people and tend to become sympathetic, appreciative, and tactful.  They value harmony and work to make it happen.

· Feelers use values to reach conclusions, want harmony and support among colleagues, enjoy pleasing people, even in unimportant things, often let decisions be influenced by their own and other people’s likes and dislikes, tend to be sympathetic and dislike, even avoid, telling people unpleasant things, look at the underlying values in the situation, and feel rewarded when people’s needs are met.

· Preferred vocabulary:  subjective, values, social values, extenuating circumstances, intimacy, persuasion, personal, humane, harmony, good or bad, appreciate, sympathy, devotion.

	Language Learning Influence
	· Feelers have integrative motivation, bond with teachers or speakers of language and have good relations leading to good self-esteem yet they may become discouraged if they are not appreciated and are disrupted by lack of interpersonal harmony.  (Learning, 2002)

· Feelers tend to be people oriented and may therefore use strategies that will bring them into contact with others. (Ehrman & Oxford, 1988)

· Data suggest some language learning advantage for Introverts, Intuitives, Feelers, and Perceivers  (Ehrman & Oxford, 1990)

· Thinking-Feeling showed no significant correlations with end of training proficiency tests. (Ehrman & Oxford, 1988)

· The detrimental side of the Feeler’s personal orientation was their vulnerability, expressed in a dependence on continuous bonding and harmony yet they were not troubled by doubts of social acceptability. (Ehrman & Oxford, 1990)

· ESL writers who were Intuitive, Feelers, and Perceivers tended to use greater lexical diversity in their writing.  This suggests we may be seeing aspects of lexical acquisition among these less concrete, more flexible, creative, kinesthetic, insightful and imaginative styles, possibly a willingness on the part of learners with less concrete styles to take risks in trying new vocabulary in their second language. (Carrel & Monroe, 1993)

· The number of subordinate clauses in the writing assignment was positively correlated to thinking by non-native English speakers and negatively correlated to thinking for native English speakers in the Basic writers class.  (Carrel & Monroe, 1993)

	Correlation with Learning Styles
	· Feelers were interested in topics and materials not directly related to their overseas jobs, especially topics that might contribute to better understanding the people and their culture. Feelers may be more integratively motivated than Thinkers.  (Ehrman & Oxford, 1990)

	Correlation with Learning Strategies
	· Feeler’s social orientation was as strong as that of the Extrovert; however, in contrast with Extroverts, they reported fewer specific social strategies, but instead a diffuse and pervasive social tendency.  (Ehrman & Oxford, 1990)

· Feelers had a significant superiority in terms of social strategies and general strategies. (Ehrman & Oxford, 1988)

· Most educated feelers can access Thinking strategies because education in our culture offers constant analytic training. The converse is not always true, however, which may put thinkers at a disadvantage when Feeling strategies are needed  (Ehrman & Oxford, 1990) 



	Sub-Categories and their Correlations
	EF: Having translations readily available in a CALL environment has a significant positive impact on short-term and long-term retention of vocabulary.  They retain a significant amount of vocabulary compared to ET. (Grace, 1998)
	IF: Having translations readily available in a CALL environment have a significant positive impact on short-term and long-term retention of vocabulary. (Grace, 1998)
	SF: Earned good scores in a paired CALL activity (Meunier, 1995 )

	Implications
	· In an ideal classroom for a Feeler, relationships would also be harmonious.  Teachers would be accessible for bonding and identification and would take overt interest in students as people with an emphasis on cooperative learning. 

· The optimal curriculum for Feelers is orderly and sufficiently structured that it does not draw attention (and energy) to itself and to its own deficiencies.  Content is wide-ranging, and attention to culture and values is well integrated into the course.

· Feelers are likely to appreciate a tool like the MBTI to help them build fellowship with their classmates and establish a norm of acknowledging each other's needs.  (Ehrman & Oxford, 1990)


Thinking

	General Characteristics
	· How do you make decisions?  The T-F Scale.

· Comprises 50% of the Western culture population.

· Thinking types make decisions objectively, on the basis of cause and effect, by analyzing and weighing the evidence.  Thinking focuses on the logical consequences of any choice or action.  Thinking types seek an objective standard of truth.  They are good at analyzing what is wrong with something.

· Thinkers use logical analysis to reach conclusions, want mutual respect among colleagues, may hurt people’s feelings without knowing it, tend to decide impersonally, sometimes paying insufficient attention to people’s wishes, tend to be firm-minded and can give criticism when appropriate, look at the principles involved in the situation, and feel rewarded when job is done well.

· Preferred vocabulary: objective, principles, policy, laws, criterion, firmness, impersonal, justice, categories, standards, critique, analysis, allocation.

	Language Learning Influence
	· Strengths of Thinkers are analysis and self-discipline and motivation yet they may have language performance anxiety, link their self-esteem to achievement, and have an excessive need for control of the language and learning process.  (Learning, 2002)

· There is an advantage for some aspects of the Thinking type, specifically for students expressing preference for four of the five thinking-feeling subscales on the TDI for reading but not for the thinking-feeling main scale itself.  (Ehrman & Oxford, 1995)

· Sub-components of thinking, questioning S17 (Thinking) and defiant S16 (Thinking) both had a negative correlation to end of training speaking proficiency tests. (Ehrman & Oxford, 1995)

· In ESL writing, the number of subordinate clauses was positively correlated to thinking and negatively correlated to native English speakers in a basic writers class.  (Carrel & Monroe, 1993) 

	Correlation with Learning Styles
	· Thinkers might tend to favor the analytic rather that the global approach to language learning.

	Correlation with Learning Strategies
	· Thinkers exhibit the strongest preference for cognitive strategies of any psychological type.  They report heavy use of cognitive strategies related to analysis and reasoning in reference to words, expressions, structures, textual passages, and the general language system.  

· Thinkers commonly report metacognitive strategies, totally unreported by Feelers. Thinkers reject the social strategies so important to Feelers or use them only with conscious effort.  A solid portion of thinkers building their own mental model of the language.  Only thinkers appeared to have difficulty with self-esteem issues, including loss of professional identity, loss of control, and high self-expectations.  

· Thinkers feel they need books more than people and report relatively little need for social harmony, except as a means to an end.  Three type groups (Sensors, Thinkers, and Judgers) listed large numbers of specific strategies that were associated with somewhat weaker performances at FSI (Ehrman & Oxford, 1990)

	Sub-Categories and their Correlations
	ET, IT, ST, and GT: Having translations readily available in a CALL environment had a significant positive impact on short term and long-term retention of vocabulary.  (Grace, 1998)
	NT: when working in pairs in a CALL environment, perform best.  NT verbalize more easily what appear to reflect skimming and scanning strategies--a rather quick extraction of keywords and relevant information for solving each problem in the software.  (Meunier, 1995 )
	INTP: Two of three students rated the benefits of LAN course work significantly lower than the other students. (Beauvois, 1995)

	
	ST:  Despite showing significant short-term retention effects in a call environment, (Grace, 1998) they had the lowest score in paired CALL activity.  (Meunier, 1995 )  ST students showed the lowest gain scored when paired with another ST partner and obtained higher gain scores when paired with a partner of another learning profile. (Meunier, 1995 )

They may need to learn less comfortable (for them) compensation strategies that will help them with activities like reading and listening for gist, making inferences, and structuring their own learning. (Ehrman & Oxford, 1990)

	Implications
	· A training program that is likely to help thinkers has a businesslike but not demanding or regimented atmosphere, task-oriented camaraderie, and a curriculum permitting students to feel in control of the material.  Topics like literature and domestic life, which are not directly task related, will probably be accepted best it their relationship to the task is made very clear. (Ehrman & Oxford, 1990)

· Sensing-Thinking are more likely to have difficulties in foreign language studies. The most detrimental factor in a computer based French activity was shown to be the inability for linear learners (ST) to adjust to the non-linear format of foreign language hypertexts.  

· ST participants have been facing three obstacles in this experiment (1) having to collaborate with a partner, (2) deciphering a foreign language text in a bottom-up way, thus losing track of gathered and relevant information for the purpose of solving the mystery case at stake; and (3) reading hypertext which lends itself to a non-linear approach, whereas STs prefer linearity.  (Meunier, 1995 )


Perceivers

	General Characteristics
	· How do you orient toward the outer world?  The J-P Scale.

· Comprises 50% of the Western culture population.

· Perceivers prefer to live in a flexible, spontaneous way, gathering information and keeping options open.  They seek to understand life rather than control it.  They prefer to stay open to experience, enjoying and trusting their ability to adapt to the moment.

· Perceivers enjoy flexibility in their work, like to leave things open for last-minute changes, may postpone unpleasant tasks that need to be done, tend to be curious and welcome a new light on a thing, situation, or person, postpone decisions while searching for options, adapt well to changing situations and feel restricted without variety, and focus on the process of a project.

· Preferred vocabulary: pending, gather more data, flexible, adapt as you go, let life happen, open options, treasure hunting, open ended, emergent, tentative, something will turn up.

	Language Learning Influence
	· Perceivers are open, flexible, and adaptable to change and new experiences, yet their liabilities may include perceived laziness and inconsistent pacing over the long-haul.  (Learning, 2002)

· Data suggest some language learning advantage for Introverts, Intuitives, Feelers, and Perceivers yet the Judging-Perceiving scale had no direct relation with proficiency. (Ehrman & Oxford, 1990)

· ESL writers who were Intuitive, Feelers, and Perceivers tended to use greater lexical diversity in their writing.  This hints at lexical acquisition among the less concrete, more flexible, creative, kinesthetic, insightful and imaginative styles, and a willingness on the part of learners with less concrete styles to take risks in trying new vocabulary in their second language. (Carrel & Monroe, 1993)

· The number of different words for native English speakers negatively correlated with perceiving types. (Carrel & Monroe, 1993)

	Correlation with Learning Styles
	· 

	Correlation with Learning Strategies
	· Perceivers show a significant preference over judgers when searching for and communicating meaning (Ehrman & Oxford, 1988)

· Perceivers were open to ambiguities of the language learning process and experimented with the language using a variety of compensation strategies and they generally avoided planning and organizing their learning.  

· Perceivers had faith in their ability to adapt to the learning process without much structuring on their part. (Ehrman & Oxford, 1990)

	Sub-Categories and their Correlations
	Significant short-term retention effects for IJ, NP, EP, IN, ST, and JT (Grace, 1998)
	Two of three INTP students rated the benefits significantly lower than the other students. (Beauvois, 1995)

	Implications
	· They preferred working in spurts of activity rather than steadily.  This implies that an optimal language-training program for perceivers above all is flexible, with multiple study options and individualization.

· Activities and topics need to change frequently, and there needs to be an opportunity to play with language.  To maintain focus on the learning task, they will link their individual interests with the lesson.

· They consider risk and constructive tension as part of the training, with reward for effort but no punishment for failure. (Ehrman & Oxford, 1990)


Judging

	General Characteristics
	· How do you orient toward the outer world?  The J-P Scale.

· Comprises 50% of the Western culture population.

· Those who prefer judging like to live in a planned, orderly way, wanting to regulate life and control it.  They want to make decisions, come to closure, and then carry on.  They like to be structured and organized and want things settled.

· Judgers work best when they can plan their work and follow their plan, like to get things settled and finished, may not notice new things that need to be done, tend to be satisfied once they reach a decision on a thing, situation, or person, reach closure by deciding quickly, feel supported by structure and schedules, focus on completion of a project.

· Preferred vocabulary: settled, decided, fixed, plan ahead, run one’s life, closure, decision-making, planned, completed, decisive, wrap it up.

	Language Learning Influence
	· They work systematically and get the job done, whatever it is--though they may become too rigid and intolerant of ambiguous stimuli.  (Learning, 2002)

· Judgers need structure and closure and are deadline-conscious, product-oriented learners; perceivers are often less structured, less worried about meeting requirements, and more comfortable with the relatively unstructured aspects of communicative methodology. (Ehrman & Oxford, 1995)

· Judgers want to get tasks done and complete their assignments. (Ehrman & Oxford, 1988)

· Judging-Perception had no direct relation with proficiency. (Ehrman & Oxford, 1995)

· Three type groups (Sensors, Thinkers, and Judgers) were listed large numbers of specific strategies were associated with somewhat weaker performances at FSI (Ehrman & Oxford, 1990)

· While Judgers’ number of different words in a writing task correlated negatively for ESL learners, they had a positive correlation for the native English speakers. (Carrel & Monroe, 1993)

	Correlation with Learning Styles
	· 

	Correlation with Learning Strategies
	· Judgers, compared with perceivers, show a significant preference only for general study strategies (Ehrman & Oxford, 1988)

· Judgers indicated clear preferences for metacognitive strategies like "tactical" planning, which perceivers typically rejected. They like social strategies for instrumental rather than affiliative reasons.  They strongly rejected compensation strategies (in avoiding ambiguity).

· Judgers and Perceivers were opposites in use of compensation, metacognitive, and social strategies.  Judgers demonstrated a need for control and closure by their use of metacognitive strategies such as organizing and planning, which resulted in systematic, paced study, like the Sensing individual.

· Many mentioned relying on the cognitive strategy of repetition (in a drill-like way) and showed a strong but not necessarily debilitating need for achievement (affective).

· Three type groups (Sensors, Thinkers, and Judgers) were listed large numbers of specific strategies were associated with somewhat weaker performances at FSI (Ehrman & Oxford, 1990)

	Sub-Categories and their Correlations
	NJ: Intuition relates positively to general strategies. (Ehrman, 1988)
	IJ, TJ: Significant short-term retention effects in a CALL environment. (Grace, 1998)

	Implications
	· Almost all Judgers like pre-structured syllabus.  A good classroom for Judging types is orderly and predictable.  Goals, objective, and tasks are clearly delineated and sequenced. 

· For the SJ in particular, the curriculum leads up to tasks that require risk-taking and clarification through a process of systematic skill-building and strategy development exercises.

· Students are not left to flounder in developing their own study routines; instead fairly explicit guidance is available, finally, there are opportunities to work in cooperation with each other in the interest of achieving common learning goals. (Ehrman & Oxford, 1990)


