Learning Strategies

	Ehrman (1990, 1995, 1998)
	Learning Strategy:

· Strategies are often conscious steps or behaviors used by language learners to enhance the acquisition, storage, retention, recall, and use of the information.  (Ehrman & Oxford, 1990)

· Language learning styles are general approaches students are predominantly disposed to use in order to learn a new language.  (Ehrman & Oxford, 1995)

· More proficient learners use a wider range of strategies in a greater number of situations than do less proficient learners.  (Ehrman & Oxford, 1990)

· A number of researchers have discovered important effects of training in the use of learning strategies.  (Ehrman & Oxford, 1990)

· Unsuccessful learners may take time to recognize their weakness and develop strategies to compensate (Ehrman & Oxford, 1990)

· Learners can develop use of less-preferred strategies by conscious self-discipline and hard work, though often with discomfort.  (Ehrman & Oxford, 1990)

· Older learners may have access to strategies gained over their lifetime (Ehrman & Oxford, 1990)

· Effective learners use a variety of learning strategies appropriate to (a) the nature of the task, (b) the learning material, and (c) the individual's personality, goals, and stage of learning.  (Ehrman & Oxford, 1995)

· The most frequently used strategies were compensation strategies, followed immediately by social strategies and cognitive strategies.  Less frequently used strategies were metacognitive, memory, and affective strategies.  Cognitive strategies correlated  to end of training speaking proficiency.  (Ehrman & Oxford, 1995)

Conclusions:

· It is clearly possible for students to stretch themselves beyond the strategies that are normally related to their own style, and explicit training in learning strategies can help.  (Ehrman & Oxford, 1990)

	Moody (1988)
	Learning Strategy:

· By providing classroom practice in using a wider variety of activities, favorites as well as not, language students have a greater chance of developing less-used but sometimes more appropriate strategies to approach the future.

Conclusion:

· The next step is to discover the specific learning strategies which appeal to the various types so that we can provide success for a broader range of language learners.

	Nunan (1996)


	Learning Strategy:

· At the beginning of the study, the most frequent concern was worrying and embarrassment, then the feeling of not being good as a language learner then worrying about not being able to understand what was required.

· The students changed their perspective on focus and language learning strategies from grammar and drill to preferring the more communicative strategies.

· For this group of students, the opportunity of exploring new ways of learning was reflected in important attitudinal changes toward the tasks they valued in class

· Strategy training plus the systematic provision of opportunities for learners to reflect on the learning process, did lead to greater sensitivity to the learning process over time.

Conclusion:

· Descriptions of what tools the students used or would need to use became more detailed and precise indicating a more developed awareness of the nature of their difficulties and greater control of their learning process--it encouraged to students to ask for strategies for getting additional practice outside of the formal language classroom.

· By engaging in tasks that focus on learning processes as well as language content, learners develop skills for identifying what they want to learn and how they want to learn.  " Language classrooms should have a dual focus, not only teaching language content but also on developing learning processes as well."

	Beauvois (1995)
	Learning Strategy:

· Those who had a higher self-assessed benefit with the CALL, commented on cognitive strategies and the indirect strategies of metacognitive, and affective strategies.  The three INTP students unanimously suggested that the secret to successfully learning French is drill on grammar, patterns, verbs, and vocabulary.


Learning Styles

	Bailey et al.  (2000)


	Learning Style:

· Higher achievers in foreign language courses tend to like informal classroom designs and to prefer not to receive information via the kinesthetic mode.  The predictive power of this increases when you add learner responsibility and learners requiring mobility in the learning environment.

· The inclusion of learner characteristics in the definition of learning styles creates potential confusion in research into personality and learning style predictors of foreign language, however, since learning styles are in part an attempt to conceptualize personality as it manifests itself in learning environments.

· It can be seen that three learning style variables correlated significantly with foreign language achievement: design, motivation, and kinesthetic preference.  Further, four variables predicted foreign language performance: design, kinesthetic preference, responsibility, and mobility.  

· Learning style may not be a strong predictor of foreign language proficiency...with a modest proportional of variance in foreign language achievement (15.1%) possibly due to the absence of relationship about the native language ability nor their level of anxiety.

· When college students enroll in foreign language courses, their learning style are likely most often already formed, so that learning styles are antecedents of foreign language proficiency.  It is also possible that learning styles, like other personality factors, are precursors of attitudes toward the learning environment.

Conclusions:

· Learning styles represent unintentional or automatic individual characteristics, learning strategies are actions chosen by students that are intended to facilitate learning.  As such, learning strategies (1) focus on intentional actions and (2) require that the student choose to perform the strategic action.  The difference between learning styles and learning strategies is therefore, the level of intentionality and awareness.

	Hokanson (2000a, 2000b)
	Learning Style:

· “Analytic” means that a student prefers to have the significant grammar points explained before experiencing them in context, and certainly before being asked to produce them. "Gestalt" means that a student prefers to have only a minimum of grammar explanations, or none at all, and to plunge right into a contextualized situation.  (H 2000a)

· Classes designed and populated with an analytic emphasis or gestalt emphasis performed better than classes with both types inter-mixed.  The more extreme gestalt and analytic students usually fared a great deal better in the classes which were intentionally focused on their style. (H 2000a)
· Analytic students characteristically and predictably asked grammar questions about linguistic relationships, while gestalt students typically asked about the meaning differences that would be made by certain changes in the worlds that had been used.  (2000b)

Conclusion:

· Matching activities to student cognitive style should result in more efficient learning, at least initially.  Educators should strive to provide grammar lesson choices and whole language usage choices to meet the needs of these two common types of learners--giving students the freedom to chose, at least some of the time, according to what the students themselves think will best help them progress. (H 2000a, 2000b)


	Ehrman (1996)

Ehrman & Oxford (1990, 1995, 1998)


	Learning Style:

· The term indicates preferred or habitual patterns of mental functioning and dealing with new information (Ehrman & Oxford, 1990)

· Psychological type (style) appears to have a strong influence on the way learners use strategies and how they progress in their language programming. (Ehrman & Oxford, 1990) 

· Analytic students tend to concentrate on rules, word analysis, and language comparisons and often avoid free-flowing communicative activities, while global students prefer conversation to rule learning or analysis. (Ehrman & Oxford, 1995)

· Visual learners gravitate toward reading, prefer quiet, like to work alone, and need visual backup to oral input.  Auditory students are comfortable without visual input and frequently like multiple of aural stimulation. (Ehrman & Oxford, 1995)

· Kinesthetic students need movement, and tactile students want to manipulate real objects into the classroom; for both groups, sitting at a desk for very long can be detrimental to learning. (Ehrman & Oxford, 1995)

· Learners can move out of their stylistic "comfort zone" by using strategies that are not necessarily directly related to their preferred styles; indeed, to learn effectively, every student must be able to do this some of the time. (Ehrman & Oxford, 1995)

Conclusions:

· Learning styles are content-specific and thus are influenced by the content area studied.  The learner’s style preference can and should change with the learning situation.

· Understanding how these variables work are valuable for counseling and mentoring (Ehrman & Oxford, 1995). 

· Where mismatches exist between learners' styles and curriculum or teaching style, problems for learners will ultimately impede language learning. (Ehrman, 1996)

	Clariana, (1997)
	Learning Style:

· In a computer assisted learning environment, the high ability groups consistently exhibited the largest style changes from an abstract conceptualization to concrete experience. than the low-ability groups.  The longer duration study showed generally larger effect sizes.  Learning styles were measured using the Kolb Learning Style Inventory (LSI).

· The three studies in this article suggested an adjustment towards the concrete experience and less so towards active experimentation, especially among the high-ability group.   The impact of this is that learners would proceed step-by-step rather than ponder at length on a screen with difficulty text and the tendency would be to press forward with the material.

	Grace (1993)
	Conclusions:

· For second language learners should capitalize on their learning styles and the instructor should recognize and attend to these individual differences.  Ultimately, the instructor must balance the individual style differences with the similarities amongst all the students.  While the methodologies and most materials are style-neutral, it is the instructor’s responsibility to tailor the resources to the individual.


